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Depalma Ungaro, Renee r.depalma@udc.es

The course is focused on the critical construction of a just and egalitarian education for the youngest members of our
society and for those who represent diversities that have been excluded from educational spaces. The principal lines of
enquiry include:

? Approaches to egalitarian representation and participation in Early Childhood Education

? Prejudices, stereotypes, racism, xenophobia, homophobia, ableism, and other kinds of discrimination and exclusion in the
schooling institution

? Models of multicultural and intercultural education

? The social model of disability

? Concepts of inclusion and integration, including a critical analysis of official and public discourses surrounding these
processes

? Attention to cultural and functional diversity - communitarian vs. deficit visions

? Didactic strategies of inclusive and multicultural education at the Early Childhood Education level

Comprender os procesos educativos e de aprendizaxe no periodo de 0-6, no contexto familiar, social e escolar.

Saber promover a adquisicion de habitos en torno & autonomia, a liberdade, a curiosidade, a observacién, a experimentacion, a imitacion,
a aceptacion de normas e de limites, o xogo simbdlico e heuristico.

Saber informar a outros profesionais especialistas para abordar a colaboracién do centro e do mestre na atencion as necesidades
educativas especiais que se propofian.

Adquirir recursos para favorecer a integracion educativa de estudantes con dificultades.

Promover e colaborar en acciéns dentro e féra da escola, organizadas por familias, concellos e outras instituciéns con incidencia na
formacién cidada.

Analizar e incorporar de forma critica as cuestiéns mais relevantes da sociedade actual que afectan & educacion familiar e escolar:
impacto social e educativo das linguaxes audiovisuais e das pantallas; cambios nas relaciéns de xénero e interxeracionais;
multiculturalidade e interculturalista; discriminacion e inclusién social e desenvolvemento sustentable.

Coriecer a evolucién histérica da familia, os diferentes tipos de familias, de estilos de vida e educacién no contexto familiar.

Comprender que a dindmica diaria en educacioén infantil € cambiante en funcién de cada estudante, grupo e situacion e saber ser flexible
no exercicio da funcién docente.

Saber traballar en equipo con outros profesionais de dentro e féra do centro na atencién a cada estudante, asi como na planificacion das
secuencias de aprendizaxe e na organizacion das situacions de traballo na aula e no espazo de xogo, identificando as peculiaridades do
periodo 0-3 e do periodo 3-6.

Saber analizar os datos obtidos, comprender criticamente a realidade e elaborar un informe de conclusions.

Cofiecer experiencias internacionais e exemplos de practicas de innovadoras en educacion infantil.

Valorar a relacién persoal con cada estudante e a stia familia como factor de calidade da educacion.
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B3 Aplicar un pensamento critico, autocritico, l6xico e creativo.

B5 Traballar de forma colaborativa.

B11 Capacidade de busca e manexo de informacion.

B16 Capacidade para integrarse e comunicarse con expertos noutras areas e en contextos diferentes.

B17 Capacidade para presentar, defender e debater ideas utilizando argumentos sélidos.

B20 Cofiecemento de outras culturas e de outras costumes.

B24 Recofiecemento e respecto a diversidade e & multiculturalidade.

C4 Desenvolverse para o exercicio dunha cidadania aberta, culta, critica, comprometida, democrética e solidaria, capaz de analizar a
realidade, diagnosticar problemas, formular e implantar soluciéns baseadas no cofiecemento e orientadas ao ben comun.

C6 Valorar criticamente o cofiecemento, a tecnoloxia e a informacion dispofiible para resolver os problemas cos que deben enfrontarse.

c8 Valorar a importancia que ten a investigacion, a innovacion e o desenvolvemento tecnoléxico no avance socioeconémico e cultural da
sociedade.

Situate these traditions in the development of multiple historical expressions of transcultural mixture, hybridization and porosity | Al B3

leading up to the current globalized moment in history, as well as cultural isolationism through racism, ethnocentrism, linguistic | A13 B17

domination, xenophobia, classicism, sexism, homophobia and other expressions of discrimination, oppression and B20

marginalization.

Students will familiarize themselves with the diverse intellectual traditions of inclusive and multicultural education and the A8 B11

aspects of these research areas that are most relevant to the ECE level, through exploring key bibliographic, audiovisual, and A28

media sources.

Students will understand that inclusive and multicultural education is comprised of an incomplete, adaptable, and continually A19 B16

negotiated body of knowledge rather than a closed or monolithic paradigm. This requires that they develop the capacity for A26

professional and critical judgment.

Students will appreciate the professional and social importance of the ethical aspects of inclusive and multicultural education Al4

at the ECE level, developing both critical and socially-committed attitudes toward human diversity in educational communities A21

and acquiring universal and specific values related to empathy, respect, human dignity and human rights, mutual support, A32

reciprocity, collaboration, the inclusion of excluded individuals and groups, and egalitarian and democratic participation in the

public life of the school.

Students will understand, analyze and evaluate the principal contents, resources, strategies and areas of intervention involved | Al2 | B24

in inclusive and multicultural education: inter-cultural and culturally inclusive content, democratically organized school and

classroom, the inclusion and promotion of minoritized and socially disadvantaged voices and perspectives, and the critical

analysis of the documents and media employed in communication-learning.

Students will begin to critically apply the pedagogical knowledge, strategic principles, and didactic resource (curricula, A5 B5
methodologies, organizational and motivational strategies) offered by inclusive and multicultural education at the ECE level. A9
Didactic strategies for attention to diversity and inclusive Education as a cultural practice

education at the ECE level

Models of multicultural and inclusive education Processes of marginalization in schooling spaces

Critical pedagogy and social justice
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Attention to cultural and functional diversity and inclusion in

early years education

The social construction of school success and failure

Assimilation, integration, and &quot;Attention to diversity&quot;

Functional diversity: &quot;the difference that makes a difference&quot;

Prejudices, stereotypes and other kinds of discrimination and

exclusion in schooling institutions

Sex, gender, and heteronormativity

Constructing the Other - racism and xenophobia

Minorization of languages and dialectal varieties

Teaching across the curriculum in ECE - ways of
representation and participation in early years education

Representation, recognition, and participation

Processes of reflection, investigation, and innovation

Planning

Methodologies / tests

Competencies /

Results

Teaching hours

(in-person & virtual)

Student?s personal

work hours

Total hours

Collaborative learning

Al A5 A8 A9 A12 A13
Al4 A19 A21 A26
A28 A32 B3 B5 B11
B16 B17 B20 B24 C4
C6 C8

20

40

60

Workbook

Al A4 A5 A6 A8 A9
Al12 A13 Al14 Al16
A19 A21 A26 A28
A32 A37 A39 A43
A44 A48 A55 A56
A62 A63 B1 B3 B9

B16 B20 B24 C4 C6

C8

30

30

Guest lecture / keynote speech

A1 A5 A8 A9 A12 A13
Al4 A19 A21 A26
A28 A32 B3 B16 B17
B20 B24 C4 C6

20

20

Mixed objective/subjective test

Al A5 A8 A9 A12 A13
Al4 A19 A21 A26
A28 A32 B3 B16 B17
B20 B24 C4 C6 C8

Supervised projects

Al A5 A8 A9 A12 A13
Al4 A19 A21 A26
A28 A32 B3 B5 B11
B16 B17 B20 B24 C4
C6C8

30

30

Personalized attention

2

0

(*)The information in the planning table is for guidance only and does not take into account the heterogeneity of the students.

Methodologies

Methodologies

Description

Collaborative learning | Supervised projects (see description below) and specific activities that will be carried out in the interactive sessions
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Workbook

Guest lecture /
keynote speech
Mixed
objective/subjective
test

Supervised projects

Supervised projects

Supervised projects

Mixed
objective/subjective
test

.

—

(Readings) Required texts that will be read outside of the classroom and that may be clarified during the lecture sessions, and

UNIVERSIDADE DA CORUNA

additional readings that support information presented in the lectures and that may form the theoretical framework for the

projects

(classroom lectures) Explorations and explications based on the required readings for the course as well as additional

information to complement and enrich that provided by these resources

Final exam based on course notes from the course lectures, the activities carried out in the interactive sessions, and the

required readings

Collaborative projects carried out in groups of 3-5 students, to be presented both in written and oral formats. Deadlines will be

specified on the first day of class, along with guidelines to follow in completing each assignment.

Students will receive personalized attention at the group and individual level during the interactive sessions. Extra guidance

may also be sought during tutoring hours, at the initiative of the student or group.

Al A5 A8 A9 A12 Al13

Al4 A19 A21 A26
A28 A32 B3 B5 B11

B16 B17 B20 B24 C4

C6C8

A1 A5 A8 A9 A12 A13

Al4 A19 A21 A26

A28 A32 B3 B16 B17

B20 B24 C4 C6 C8

Collaborative projects carried out in groups of 3-5 students, to be presented both in
written and oral formats. Deadlines will be specified on the first day of class, along

with guidelines to follow in completing each assignment.

Final exam based on course notes from the course lectures, the activities carried out

in the interactive sessions, and the required readings

The evaluation criteria are the same for the first and second opportunities of the final exam.

Qualification

50

50

There may be invited speakers outside of the usual class schedule, but within the overall faculty teaching hours. In these cases, students will be

informed as soon as possible. This material may appear in the exam, but an alternative question will be provided.

Attendance is required for the course. Absences may be justified by a doctor's or employer's written note.

For students who are officially attending on a part-time basis and those who are recognized as exempt from regular attendance, evaluation

requirements may be modified as long as these situations are communicated during the first few weeks of the semester.
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Internacional (2002): ¢ Sabes a qué juegan tus hijos? Videojuegos, racismo y violacion de derechos humanos. Madrid,
Amnistia Internacional. Disponible a:
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Madrid: Morata.Bhabha, H. K. (2002). El lugar de la cultura. Buenos Aires: Manantial.Blanco, C. S. (2008).
Discusiones curriculares criticas de la lectura y la escritura en la Etapa Infantil para el cambio social. Revista
Iberoamericana de Educacion, 47(1), 1-13.Brown, B. (2009). Desaprender la discriminacién en educacion infantil.
Madrid: Morata.Cagiao Vila, P., &amp; Pefia Saavedra, V. (2008). Nés mesmos. Asociacionismo galego na
emigracion. Santiago de Compostela: Consello da Cultura Galega, Xunta de Galicia.Carrasco Pons, S. (2005, Xullo).
La condicién de minoria en la escuela multicultural: supuestos, retéricas y aportaciones de la literatura de
investigacion, con especial referencia al alumnado gitano. Boletin de la Asociacién de Ensefiantes con Gitanos, N°©
25, pp. 12-21. Disponible a: http://www.pangea.org/aecgit/boletines/boletin25.htm .Colectivo IOE. (1995): Extrafios,
distintos, iguales o las paradojas de la alteridad: discursos de los espafioles sobre los extranjeros. Revista de
Pedagogia, N° 307, pp. 17-51.Consejo de Ministerios. (2010). Objetivos de la Educacion para la década
2010-2020.Conselleria de Educacién e Ordenacion Universitaria, &amp; Emigracion, C. d. (2005). Plan de Acollida.
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Cérdoba, D., Saez, J. e Vidarte, P. (Coords.) (2007): Teoria Queer: politicas bolleras, maricas, trans, mestizas (22
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ed.). Madrid, Editorial Egales. Crespo, I; Lalueza, J. L. (2003): Culturas minoritarias, educacién y comunidad. (en M.
A. Essomba (ed.). Educacion e inclusion social de inmigrados y minorias. Tejer redes de sentido compartido).
Barcelona. PRAXIS.Crespo, |., Lalueza, J. L., &amp; Perinat, A. (1994). Derecho a la propria cultura: universalidad de
valores o sesgo de la cultua dominante. Infancia y Sociedad, 27/28, 283-294.De Gabriel Fernandez, N. (2008). Elisa e
Marcela: alén dos homes. Vigo: Nigratrea.Epp, J. R., Watkinson, A. M., &amp; Filella, R. (1999). La violencia en el
sistema educativo : del dafio que las escuelas causan a los nifios. Madrid: La Muralla.FETE-UGT. (2010). Libro
Blanco de la Educacion Intercultural.Ferndndez Enguita, M., Mena Martinez, L., &amp; Riviere Gémez, J. (2010).
Fracaso y abandono escolar en Espafia. Barcelona: Fundacion ?la Caixa?.Foucault, M. (1977). Historia da
sexualidade. Lisboa: Anténio Ramos.Foucault, M. (1988). Vigilar y castigar : nacimiento de la prision (15 ed.). Madrid:
Siglo XXI de Espafa.Fundacién Secretariado Gitano (2007) Competencias interculturales y resolucion de conflictos:
Apartado Interaccion Multicultural. Aula Intercultural:
http://www.aulaintercultural.org/article.php3?id_article=2541.Garreta i Bochaca, J. (2009). Escuela y familias
inmigradas: Relaciones complejas. Revista Complutense de Educacion, 20(2), 275-291.Gee, J. P., &amp; Manzano
Bernardez, P. (2005). La ideologia en los discursos linguistica social y alfabetizaciones. Madrid: Morata.Harwood, V.
(2009). El diagnostico de los nifios y adolescentes problematicos: Capitulo 1V, Cuestionamiento de la facultad para
diagnosticar nifios problematicos, pp. 85-106.Jackson, P. W., &amp; Fundacién Paideia. (1996). La vida en las aulas
(4a ed ed.). La Corufia [etc.]: Fundacién Paideia [etc.].Lacasa, P. (1994). Aprender en la escuela, aprender en la calle.
Madrid: Aprendizaje Visor. Lanaspa, J. G., &amp; Galan, J. I. P. (2006). Homofobia en el systema educativo.
Retrieved from http://www.miescuelayelmundo.org/article.php3?id_article=600.Martin Rojo, L. (2004). Dilemas
ideolégicos. Estudios de Sociolinglistica, 5(2), 191-205.Martin Rojo, L., Alcala Recuerda, E., Gari Pérez, A., Mijares
Molina, L., Sierra Rodrigo, |., &amp; Rodriguez, M. A. (2003). ¢ Asimilar o integrar? Dilemas ante el multilingtiismo en
las aulas. Madrid: Centro de Investigacion Documentacién Educativa (CIDE), Ministerio de Educacion, Cultura 'y
Deporte.Martin Rojo, L., &amp; Mijares, L. (2007). Voces del aula: Etnografias de la escuela multilingtie. Madrid:
Centro de Investigacién Documentacion Educativa (CIDE), Ministerio de Educacion, Cultura y Deporte.Méndez
Zaballos, L., Hernandez Castilla, R., &amp; Lacasa, P. (2004). La colaboracion creativa ante la exclusion de una nifia
"diferente." Cooperacion educativa 74, pp. 33-38.Milstein, D., &amp; Mendés, H. (1999). Escuela en el cuerpo :
estudios sobre el orden escolar y la construccion social de los alumnos en escuelas primarias (1 ed ed.). Madrid: Mifio
y Déavila.Montén Sales, M.J. (2003): La integracion del alumnado inmigrante en el centro escolar: orientaciones,
propuestas y experiencias. Barcelona, Grad.Nieto Pifieroba, J. A. (2003). Antropologia de la sexualidad. Madrid:
Universidad Nacional de Educacién a Distancia.Nieto Solis, J. A. (2003). Antropologia de la sexualidad y diversidad
cultural. Madrid: Talsa.Nufiez Mayan, T. (2008): Da segregacion a inclusion educativa. A Corufia,
Laiovento.Nussbaum, L. (2004). Dilemas y desafios de la educacion linguistica. Edstudios de Sociolingliistica, 5(2),
207-217.Palacio, A. e Romafiach, J. (2007): Modelo de diversidad: la bioética y los derechos humanos como
herramientas para alcanzar la plena dignidad en la diversidad funcional. Madrid, Diversitas.Paradise Loring, R. (2006).
La interaccion mazahua en el contexto cultural: ¢ pasividad, o colaboracién tacita? (No. 56). Col. Granjas
Coapa.Peleteiro, I. (2005). Pedagogia critical y didactica critica: consideraciones para una practica educativa
orientada a los sectores en situacion de desventaja y exclusion social. Revista de investigacion educativa, 58,
49-62.Pereira Dominguez, M. d. C., &amp; Pino Juste, M. R. (2005). Globalizacién y educacion en valores:
aportaciones educativas desde el fenomeno social de la mufieca Barbie. Revista Galega do Ensino, 47,
1421-1441.Pino Juste, M. R., &amp; Dominguez Alonso, J. (2007). Atencién & diversidade: o discurso e a préactica.
Eduga, 51, 79-88.Popkewitz, T. S., &amp; Brennan, M. (2000). El Desafio de Foucault : discurso, conocimiento y
poder en la educacién. Barcelona: Pomares-Corredor.Poveda, D. (2001). La educacién de las minorias étnicas desde
el marco de las continuidades-discontinuidades familia-escuela. Gazeta de Antropologia, 17 (31). Disponible a:
http://www.ugr.es/~pwlac/G17_31David_Poveda.html .Poveda, D., &amp; Martin, B. (2004). Looking for cultural
congruence in the education of Gitano children. Language and Education, 413-434.Quintans Rodriguez, I. (2006). A
politica de integracion social da inmigracion na Espafia: Crénica dun fracaso anunciado. In R. C. Lois Gonzalez
&amp; R. M. Verdugo Matés (Eds.), As migraciéns en Galiza e Portugal: Contributos desde as ciencias sociais (pp.
173-179). Santiago de Compostela: Candeia.Rodriguez Izquierdo, R. M. (2009). Imagen social de los inmigrantes de
los estudiantes universitarios de magisterio. Revista Complutense de Educacion, 20(2), 255-274.Romero Bachiller, C.,

Garcia Dauder, S., Bargueiras Martinez, C., &amp; Grupo de Trabajo Queer. (2005). El eje del mal es heterosexual :
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figuraciones, movimientos y practicas feministas "queer” (1 ed ed.). Madrid: Traficantes de Suefios.Sanchez Riesco,
R. (1997): Educacion bilingle de los nifios espafioles en la Republica Federal de Alemania. Revista de Ciencias de la
Educacién, N° 132, pp. 473-501.Santamaria, E. (2008). Los inmigrantes como actores sociales: Dos digresiones
criticas y una apuesta. In J. Garcia Roca &amp; J. Lacomba (Eds.), La inmigracion en la sociedad espafiola (pp.
833-848). Barcelona: Bellaterra.Santos, Guerra, M. A. (1998). Hacer visible lo cotidiano. Madrid: Akal.Santos Rego,
M. A., &amp; Lorenzo Moledo, M. d. M. (2008). Inmigracién e escola en Galicia: a xestién pedagéxica da diversidade
cultural. In X. M. Cid Fernandez, X. C. Dominguez Alberte &amp; R. Soutelo Vazquez (Eds.), Migraciéns na Galicia
contemporanea (pp. 311-328). Santiago de Compostela: Sotelo Blanco Edicions.Silva Dominguez, C. (2008). Iniativas
de formacién en lingua galega para inmigrantes. In M. T. Diaz Garcia, |. Mas Alvarez &amp; L. Zas Varela (Eds.),
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Madrid, Narcea.Suarez Pazos, M. (2004). Los castigos y otras estrategias disciplinarias vistos a través de los
recuerdos escolares. Revista de Educacion 335, pp. 429-443.Terrén, E. (2004): Incorporacion o asimilacion: la
escuela como espacio de inclusién social. Madrid, Los Libros de la Catarata (pp. 142-161).Torres Santomé, J.,
Paraskeva, J. M., &amp; Costa, |. (2008). Multiculturalismo : anti-racista. Porto: Profedi¢des.Unamuno, V., &amp;
Codo, E. (2007). Categorizar a través del habla: la construccion interactiva de la extranjeridad. Discurso &amp;
Sociedad, 1, 117-147.Unamuno, V., Tuson, A., &amp; Corona, V. (2008). Falar el nosotros de all4 e el ellos de aqui: A
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Varela (Eds.), Integracion lingiistica e inmigracion (pp. 95-115). Santiago de Compostela: Universidade de Santiago
de Compostela. van Dijk, T. (2003): Dominacion étnica y racismo discursivo en Espafia y América Latina. Barcelona,
Gedisa.Wells, C. G. (2004). La unién de las dimensiones sociales, intelectuales y afectivas de la educacion para
transformar la sociedad. Aula de innovacion educativa, 131, 51-57.Willis, P. (1988). Aprendiendo a trabajar cémo los
chicos de la clase obrera consiguen trabajos de clase obrera. Torrejon de Ardoz: Akal.Zeichner, K. (2010) La

formacion del profesorado y la lucha por la justicia social. Morata.
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Complementary Unha lista de lecturas obrigatorias e complementarias, mais algiins documentos ou ligazéns aos documentos,

atépanse no Moodle.

Recommendations

Subjects that it is recommended to have taken before

Subjects that are recommended to be taken simultaneously

Subjects that continue the syllabus

Other comments

(*)The teaching guide is the document in which the URV publishes the information about all its courses. It is a public document and cannot

be modified. Only in exceptional cases can it be revised by the competent agent or duly revised so that it is in line with current legislation.
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