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Descriptors
Cycle Period Year Type Credits
Official Master's Degree 2nd four-month period First Obligatory 3
Language Spanish
Teaching method Face-to-face
Prerequisites
Department Psicoloxia
Coordinador Freire Rodriguez, Carlos E-mail carlos.freire.rodriguez@udc.es
Lecturers Freire Rodriguez, Carlos E-mail carlos.freire.rodriguez@udc.es
Web
General description | Nesta materia preténdese estudar desde un plano tedrico-practico as principais caracteristicas das dificultades de
aprendizaxe. Preténdese que o alumnado adquira as competencias psicopedagoxicas necesarias para unha axeitada
avaliacion e intervencion neste eido.

Study programme competences

Code Study programme competences
Al To recognize and respect human diversity and to understand that psychological explanations may vary across populations and contexts.
A2 To identify the personal, psycho-social and / or educative factors that may put human health at risk.
A3 Being able to elaborate a scientific report which involves defining a research problem, the hypotheses and variables, and defining the
design, the sample and its method of selection, the tools for collecting data and their subsequent analysis and discussion.
A4 Being able to achieve an adequate level of understanding of the recipient's demand in every situation or application context.
A5 Being able to perform a psychological evaluation in the context of a scientific investigation.
A6 Knowing how to specify the demand and the objectives of the case, and to collect the information depending on them.
A7 Knowing to track on a case by choosing appropriate and realistic objectives.
A8 To know the basis for hypotheses establishment with respect to a particular case, and from them to deduce contrastable statements.
A9 Knowing the quasi-quantitative and quantitative methods and techniques for gathering information in applied psychology.
All Knowing all kind of limitations and restrictions (personal, social, economic, ethical, etc.) which has the scientific and technical research.
A12 To acquire a basic theoretical knowledge about the state of the art in the different areas involved in applied psychology.
A13 Knowing and being able to use the different models, theories, methods and assessment and intervention techniques that are specific of
the different areas of research in Applied Psychology, and developing a critical attitude typical of the scientific spirit.
Al4 Being able to analyze the bibliographic documentation necessary for a research work.
A15 Being able to critically analyze the scientific literature.
Al6 To acquire the knowledge and skills necessary for the exposition and defence of a research paper.
Al7 Being able to communicate the results of an investigation.
Al8 To show an ethical and professional compromise with respect to civic, social and global responsibilities.
A20 Knowing the different models of assessment and intervention in the field of Applied Social Psychology.
B1 Capacity for analysis and synthesis.
B2 Capacity for organization and planning.
B4 Working in an international context.
B5 Skills in interpersonal relations.
B10 Motivation for quality.
B11 Troubleshooting.
B14 Interpersonal skills.
B15 Ability to work with an interdisciplinary team.
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B16 Ability to communicate with non-experts in the field.

B17 Valuing diversity and multiculturalism.

C1 To express oneself, both orally and in writing, in the official languages of the autonomous region.

Cc2 To dominate the expression and understanding of a spoken and written foreign language.

C3 Using the basic tools of information and communication technologies (ICT) necessary for the exercise of the profession and for lifelong
learning.

C4 To develop for the exercise of an open, educated, critical, committed, democratic and supportive citizenship, capable of analyzing reality,

diagnose problems, develop and deploy solutions based on knowledge and oriented to common good.
C5 To understand the importance of the enterprising culture, and to know the media within reach of enterprising people.

C6 To critically assess the knowledge, technology and information available to solve the problems they face.
Saber da diversidade humana, do recofiecemento da sua riqueza para a vida, dos plantexamentos dunha vida para todos e AR1 | BR1
todas, donde dar e recibir axuda coa intencion de crear un mundo de valores persoais e humanos AR2 | BR2
AR3 | BR5
AR4 | BR10
AR6 | BR11
AR7 | BR14
ARS8 | BR15
AR9 | BR16
AR11 | BR17
AR12
AR14
AR15
AR16
AR17
AR18
AR20
1. Capacidade para xestionar o cofiecemento e a informacién actualizados e coherentes sobre investigacion e intervencion ARl | BR4
psicoeducativas en contextos e escenarios diversos funcionalmente. AR2 | BR5
2. Capacidade critica para levar a término reflexions neste ambito, con precision conceptual e rigor. AR4 | BR10
3. Competencias para detectar, previr e intervir para favorecer o desenvolvemento e a aprendizaxe en persoas con AR5 | BR11
diversidad funcional procurando a stia autodeterminacion e calidade de vida. AR6 | BR14
4. Capacidades para avaliar e intervir en procesos e practicas psicoeducativas en aras de promover e mellorar o AR9 | BR15
desenvolvemento psicoléxico integral de persoas de tédalas idades, os procedementos psicoeducativos utilizados e o AR11 | BR16
funcionamento de grupos e instituciéns educativas. AR14 | BR17
5. Competencias para recoller datos, analizar, intervir e investigar/intervir sobre procesos psicoldxicos relacionados coa AR17
aprendizaxe; en contextos familiares e escolares. AR18
AR20
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Recofiecer e respectar a diversidade humana e comprender que as explicaciéns psicoloxicas poden variar a través de AR5 | BR1 CcC1

poboaciéns e contextos. AR6 | BR2 @ CcC2
AR7 | BR5 | CC3

Ser capaz de lograr un adecuado nivel de comprensién da demanda do destinatario en cada situacién ou contexto de AR13 | BR10 CC4

aplicacion. AR14 | BR11 CC5
AR15 | BR14 | CC6

Ser capaz de analizar a documentacion bibliografica necesaria para un traballo de investigacion. AR16 | BR15

Coriecer os métodos e técnicas cuantitativos e case-cuantitativos de recollida de informacion en psicoloxia aplicada. AR17 | BR16
AR18 | BR17

Coriecer e ser capaz de utilizar os diferentes modelos, teorias, métodos e técnicas de avaliacion e intervencién que son

especificos dos distintos ambitos da investigacion en Psicoloxia Aplicada e desenvolver unha actitude critica propia do

espirito cientifico.

Ser capaz de elaborar un informe cientifico que implique definir un problema de investigacion, as hip6teses e variables

asociadas, asi como definir o desefio, a mostra e 0 seu modo de seleccion, as ferramentas de recollida de datos e a sia

consecuente analise e discusion.

Capacidade de organizacion e planificacion.

Capacidade de aplicar os cofiecementos & practica.

Habilidades nas relaciéns interpersoais.

Valorar criticamente o cofiecemento, a tecnoloxia e a informacién dispofiible para resolver os problemas cos que deben

enfrontarse.

1. O PROCESO DE ANALISE DE VARIABLES 1.1. Concepto e caracteristicas das dificultades de aprendizaxe

CONTEXTUAIS E PSICOLOXICAS INTERVINTES NAS 1.2. Niveis de explicacion e variables definitorias

DIFICULTADES DE APRENDIZAXE.

2. CATEGORIAS, FACTORES XERAIS INCIDENTES, 2.1. O proceso de avaliacion e internvencién e concepcions actuais nas dificultades

PROCESO XERAL DE AVALIACION E INTERVENCION de aprendizaxe.

PSICOLOXICA NAS DIFICULTADES DE APRENDIZAXE. 2.2. Concepcibns actuais e contemporaneas da intervencion nas dificultades de

aprendizaxe.

3. PRACTICAS EN TRASTORNOS OU DIFICULTADES DE | 3.1. Principios actuais de avaliacion e atencion nos trastornos de aprendizaxe.

APRENDIZAXE: OS CONTEXTOS DE APRENDIZAXE E A 3.2 Aplicacién destes principios e avaliaciéon continuada.

ELABORACION DE PROPOSTAS DE CALIDADE 3.3. A elaboracion de informes psicoléxicos.

Mixed objective/subjective test Al A11 A20B2 B4 C4 6 19
C6

Supervised projects A18 A9 B11 B15 B17 10 14

C3C5
Collaborative learning A8 A15 A17 B5 B10 0 2
B14 C1C2

Case study A2 A3 A4 A6 A7 Al16 10 0
B1

Workbook A4 Al4 A17Bl11C1 6 0
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Directed discussion A5 Al12 A13 A14 B16 3 0 3
C3
Personalized attention 5 0 5
Mixed Serve para avaliar a comprension e dominio dos contidos teérico-practicos adquiridos ao longo do curso. Consistira nunha

objective/subjective proba escrita con preguntas tipo test e preguntas abertas de resposta breve.

test

Supervised projects Realizaranse varios traballos dirixidos enfocados a avaliacion e intervencién nas dificultades de aprendizaxe.

Collaborative learning | O campo profesional e investigador da internveion e avaliacion implica un recofiecemento & inter e multidisciplinariedade; &
por este motivo que o traballo en equipo, o desenvolvemento de actitudes e habilidades para actuar neste ambito obliga a
plantexarse certas habilidades e actitudes de aprendizaxe permanente e creativa; no ambito actual é necesario recurrir a
aprendizaxe creativa, a aprender cos e dos demais polo que a aprendizaxe colaborativa ten que ser un &mbito continuo de
entrenamento e estimulacion; aprender dos demais é a Unica via posible para mellorar neste campo asi como o de permitir un
continuo aprendixaxe imprescindible cando se trata de axudar ou de poder prestarlle atencion a outra persoa.

Case study Sobre os contidos dos temas analizanse casos co obxecto de proceder & sua analise e estudo, no que se solicitara
comunicacién funcional, rigor e empatia

Workbook Realizarase lecturas de artigos e monografias sobre contidos especificos da materia

Directed discussion A discusién como dinamica de grupos permite elaborar, restruturar ou crear novos esquemas de cofiecemento polo que o

protagonismo das persoas debe ser maximo en canto as anteriores estratexias

Supervised projects Cada alumno/a podera, nas horas de titoria, plantexar cantas posibles dificultades se lle presenten a hora da compresién e
Mixed resolucién dos temas do programa, de tal modo que o profesor poda axudar a resolver.

objective/subjective

test
Qualification
Directed discussion A5 A12 A13 A14 B16 Avaliarase a participacion, o interés, o esforzo pola aprendizaxe asi como a 10
C3 capacidade de tomar decisions, participar na busca de soluciéns, contestar e

responder de forma constructiva e critica

Supervised projects A18 A9 B11 B15 B17 | Realizaranse diversas practicas de avaliacion e intervencion en relacién as diferentes 20
C3C5 dificultades de aprendizaxe estudadas durante o curso.
Mixed Al A1l A20 B2 B4 C4 Tratase dunha proba escrita con preguntas tipo test de opcién mdltiple e preguntas 50
objective/subjective C6 abertas de resposta breve sobre os contidos teéricos abordados ao longo do curso.
test
Collaborative learning = A8 A15 A17 B5 B10 | A aprendizaxe continua, o desenvolvemento de habilidades de axuda, a aprendizaxe 10
B14 C1C2 creativa, a empatia e a calidade de aprendizaxe seran avaliadas de forma continuada

ao longo do periodo de clase.

Workbook A4 A14 A17 B11 C1 Ao longo do curso o profesor ira sinalando algunhas lecturas obrigatorias para a sua 10

analise na aula.
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OPCION A

Alumnado con dedicacién completa: asistencia/participacion nas actividades de clase igual ou superior ao 80%:

a) Elaboracion e presentacion de traballos (traballos tutelados, lecturas, aprendizaxe colaborativa, discusion dirixida) (50%). Os traballos
compilaranse nun dosier que sera entregado para a sta avaliacién na data indicada polo profesor.

b) Exame escrito (tipo proba mixta) sobre os contidos da materia (50%).

OPCION B

Alumnado con recofiecemento de dedicaciéon a tempo parcial e dispensa académica de exencién de asistencia, segundo establece a "Norma que
regula o réxime de dedicacién ao estudo e a permanencia e a progresion dos estudantes de grao e mestrado universitario na Universidade
daCorufia" (aprobada en Consello de Goberno do 28 de xufio do 2016):

Exame escrito sobre os contidos tedrico-practicos da materia (100%).

OBSERVACIONS ADICIONAIS:

1. Para superar a materia compre obter unha puntuacion do 50% do peso de cada unha das partes obxecto de avaliacion.

2. A convocatoria de xullo estara sometida aos mesmos criterios que a convocatoria de maio.

2. Segundo establecen as "Normas de avaliacion, revision e reclamacion das cualificacions dos estudos de grao e mestrado universitario" (aprobada
0 19/12/2013 e modificada o 30/04/2014) no Art. 21.2: Considerarase como ?Non presentado? (NP) a aquel estudante que, estando matriculado na
materia, non concurra as distintas actividades de avaliacion que se establecen para o curso académico.

Asi, seré cualificado como ?Non presentado? cando:

a) Non complete o proceso de avaliaciéon continua, nas condicions que figure na guia docente, ou

b) Non se presente & proba do periodo oficial de avaliacion.
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valores-intereses relacionados con el aprendizaje: el cuestionario MEVA. Psicothema, 3, Vol. 17, 404-411. Alonso, J.
y Montero, Y. (1992). Motivacion y aprendizaje escolar. En C. Coll, J. Palacios y A. Marchesi (comp.). Desarrollo
psicoldgico y educacion, Il. Psicologia de la Educacién. Madrid: Alianza.Alonso Garcia, E., Machargo, J., Méndez, G.,
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universidade da CorufiaBafia, M.; Duran, M. e Balsas, F. (2002): A intervencion psicopedagoésica: experiencias
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Educacién e intervencién psicopedagdgica. A Corufia: Monografia de la Revista Galega de Psicopedagoxia (2
vols).Barca, A. y Gonzéalez, R. (1994): Manual de Dificultades de Aprendizaxe Escolar e Intervencién Psicopedagdxica
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do inventories of students” learning processes really measure?. A theoretical review and clarification. British Journal of
Educational Psychology, 63, 3-19.Biggs, J. B. (1994). Approaches to learning: nature and measurement. The
International Enciclopedia and Education. Vol. 1. Oxford. Pergamon Press. Biggs, J.B. (1987a): Student Approaches
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Teaching. Higher Education Research and Development, Vol 8, N 1, 7?25Binswanger, H. (1991). Volition as cognitive
self-regulation. Organizacional Behavior and Human Decision Processes, 50 (2)Brophy, J. (2005). Goal theorists
should move on from performance goals. Educational Psychologist, 40, 167-176. Bruner, J. (1990) El desarrollo de la
mente. Madrid: Morata.Bueno, J. A. (2004). La motivacién del alumno en el aula. Madrid: Publicaciones
ICCE.Castejon, J.L., y Pérez, A.M. (1998). Un modelo causal-explicativo sobre la influencia de las variables
psicosociales en el rendimiento académico. [A causal-explicative model about the influence of psycho-social variables
on academic achievement]. Bordén, 50, 171-185.Castején, J.L., Navas, L., y Sampascual, G. (1996). Un modelo

estructural sobre los determinantes cognitivo-motivacionales del rendimiento académico [A structural model about
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(1988). Goals: An approach to motivation and achievement. Journal of Personality and Social Psychology, 54,
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and cognition in the classroom: The role of self-schemas and self-regulatory strategies. En D.H. Schunk, y B.J.
Zimmerman (eds.), Self-regulation of learning and performance. Issues and educational applications. Hillsdale, NJ.:
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425-446.Gonzélez, M. C. y J. Tourén (1992): Autoconcepto y rendimiento escolar. Pamplona: Eunsa.Gonzélez, A.
(2005). Motivacion académica. Madrid: Piramide.Gonzéalez, M2.C., Tourén, J. y Gaviria, J. L. (1994). La orientacién
motivacional intrinseco-extrinseca en el aula: Validacion de un instrumento. Borddn, 46, 35-51.Gonzélez, M2 C.
(1997). La motivacion académica. Sus determinantes y pautas de intervencion. Pamplona: EUNSA. Gonzéalez-Pienda,
J.A., Nufiez, J.C., Gonzalez-Pumariega, S. y Garcia, M. (1997). Autoconcepto, autoestima y aprendizaje escolar.
Psicothema, 9 (2) 271-289.Gonzéalez-Pienda, J.A. y Nufiez, J.C. (1997). Determinantes personales del aprendizaje y
rendimiento académico. En J. N. Garcia (Dir), Instruccién, aprendizaje y dificultades. Barcelona: Ediciones LU.Good,
T. y Brophy, J.E. (1983). Motivacién. En T. Good y J. E. Brophy: Psicologia educacional. México:
Interamericana.Hayamizu, T. y Weiner, B. (1991). A test Dweck?s model of achievement goals as related to
perceptions of ability. Journal of Experimental Education, 59, 226-234.Heyman, G.D. y Dweck, C.S. (1992).
Achievement goals and intrinsec motivation: Their relation and their role in adaptive motivation. Motivation and
Emotion, 16, 231-247.Marsh, H.W. (1988). Causal effects of academic self-concept on academic achievement: A
reanalysis of Newman (1984). Journal of Experimental Education, 56, 100-104.Marsh, H.W. (1990). Causal ordering of
academic self-concept and academic achievement: A multivariate, longitudinal panel analysis. Journal of Educational
Psychology, 82, 646-656.Marsh, H.W. (1994). Using the national longitudinal study og 1988 to evaluate theoretical
models of self-concept: The Self-Description Questionnaire. Journal of Educational Psychology, 86, 439-456.Marsh,
H.W., y Balla, J.R. (1994). Goodness of fit in confirmatory factor analysis: The effects of sample size and model
parsimony. Quality and Quantity: International Journal of Methodology, 28, 185-217.Marsh, H.W., y Yeung, A.S.
(1997). Causal effects of academic self-concept on academic achievement: Structural equation models of longitudinal
data. Journal of Educational Psychology, 89, 41-54.Mascarenhas, S. (2004). Avaliagao dos processos, estilos e
abordagens de aprendizagem dos alunos do ensino médio do Estado de Rondénia (Brasil). A Corufia: Universidade
da Corufia (Tesis doctoral. Inédita).McCombs, B. (1988). Motivational skills training: combining metacognitive and
afective learning strategies. En C. C. Weinstein, et al. Learning and study strategies: issues and assesment,
instruction and evaluation. New York: Academic Press.Miller, B.R., Behrens, J.T., Greene, B.A. y Newman, D. (1993).
Goals and perceibed ability: Impact on student valuing, self-regulation, and persistence. Contemporary Educational
Psychology, 18, 2-14.Miras, M. (2001). Afectos, emociones, atribuciones y expectativas: el sentido del aprendizaje
escolar. En Coll, C., Palacios, J. y Marchesi, A. (2001). Desarrollo psicolégico y educacién. 2. Psicologia de la
educacioén escolar. Madrid: Alianza Editorial.Nicholls, J.G. (1984). Achievement motivation: Conceptions of ability,
subjective experience, task choice, and performance. Psychological Review, 91, 328-346.Nufiez, J.C.,
Gonzélez-Pienda, J. A., Garcia, M. S., Gonzalez-Pumariega, S. y Garcia, S. |. (1998). Estrategias de aprendizaje en
estudiantes de 10 a 14 afios y su relacion con los procesos de atribucién causal, el autoconcepto y las metas de
estudio. Estudios de Psicologia, 59, 65-85. Nisbet, J.(2000) ?Transformando los sistemas de servicios educativos y
humanos hacia la autodeterminacion: la experiencia de New Hamspire. Siglo Certo 31(6)33-50.Pintrich, P. R. y
Schunk, D.H. (2006). Motivacién en contextos educativos. Teoria, investigacion y aplicaciones. Madrid: Pearson,
Prentice Hall. Pintrich, P.R. (1991). Editor?s comment: Current issues and new directions in motivational theory and
research. Educational Psychologist, 26, 199-205.Pintrich, P.R. (1994). Continuities and discontinuities: Future
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directions for research in educational psychology. Educational Psychologist, 29, 137-148.Rodriguez, S., Gonzélez, R,
Pifieiro, I., Valle, A, Nufiez, J. C. y Gonzalez-Pienda, J. A. (2003). Metas de aproximacion, metas de evitacion y
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Complementary

Recommendations

Subjects that it is recommended to have taken before

Subjects that are recommended to be taken simultaneously

Subjects that continue the syllabus

Other comments

(*)The teaching guide is the document in which the URV publishes the information about all its courses. It is a public document and cannot

be modified. Only in exceptional cases can it be revised by the competent agent or duly revised so that it is in line with current legislation.
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