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General description | This course introduces key concepts of the area of Foreing Language Teaching in Primary Education focused on the

teaching and learning process from a critical and reflective perspective. Students will be introduced to Foreign Language
Teaching putting emphasis on the communicative competence and the four language skills. Likewise, students will revisit
key concepts concerning the use of English language to deal with the course contents as well as their future job as

teachers in an plurilingual European space.

Study programme competences

Code Study programme competences

A43 Comprender os principios basicos das ciencias da linguaxe e a comunicacion.

Ad4 Adquirir formacion literaria e cofiecer a literatura infantil.

A45 Coriecer o curriculo escolar das linguas e a literatura.

A46 Falar, ler e escribir correcta e adecuadamente nas linguas oficiais da Comunidade Autbnoma.

A47 Cofiecer o proceso de aprendizaxe da linguaxe escrita e 0 seu ensino.

A48 Fomentar a lectura e animar a escribir.

A49 Coriecer as dificultades para a aprendizaxe das linguas oficiais de estudantes de outras linguas.

A50 Afrontar situacions de aprendizaxe de linguas en contextos multilingles.

A51 Expresarse, oralmente e por escrito nunha lingua estranxeira.

A52 Desenvolver e avaliar contidos do curriculo mediante recursos didacticos apropiados e promover as competencias correspondentes aos
estudantes.

B5 Traballar de forma colaborativa.

B7 Comunicarse de maneira efectiva nun contorno de traballo.

B8 Capacidade para elaborar discursos coherentes e organizados loxicamente.

B9 Capacidade para expofier as ideas elaboradas, de forma oral e na escrita.

B10 Capacidade de expresion oral e escrita en varias linguas (a lo menos nunha lingua estranxeira).

B11 Capacidade de comprension dos distintos cédigos audiovisuais e multimedia e manexo das ferramentas informaticas.

B13 Lectura e interpretacion de imaxes.

B15 Capacidade para utilizar diversas fontes de informacion, seleccionar, analizar, sintetizar e extraer ideas importantes e xestionar a
informacion.

B22 CB2 - Que os estudantes saiban aplicar os seus cofiecementos ao seu traballo ou vocaciéon dunha forma profesional e postian as
competencias que adoitan demostrarse por medio da elaboracion e defensa de argumentos e a resolucion de problemas dentro da sta
area de estudo

B23 CB3 - Que os estudantes tefian a capacidade de reunir e interpretar datos relevantes (normalmente dentro da sua area de estudo) para
emitir xuizos que inclan unha reflexion sobre temas relevantes de indole social, cientifica ou ética

B24 CB4 - Que os estudantes poidan transmitir informacion, ideas, problemas e soluciéns a un publico tanto especializado como non

especializado
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B25 CBS5 - Que os estudantes desenvolvesen aquelas habilidades de aprendizaxe necesarias para emprender estudos posteriores cun alto

grao de autonomia

C1 Expresarse correctamente, tanto de forma oral coma escrita, nas linguas oficiais da comunidade auténoma.
Cc2 Dominar a expresion e a comprension de forma oral e escrita dun idioma estranxeiro.
C3 Utilizar as ferramentas basicas das tecnoloxias da informacién e as comunicacions (TIC) necesarias para o exercicio da stia profesion e

para a aprendizaxe ao longo da suUa vida.

Cc7 Asumir como profesional e cidadan a importancia da aprendizaxe ao longo da vida.
Cc8 Valorar a importancia que ten a investigacion, a innovacion e o desenvolvemento tecnol6xico no avance socioeconémico e cultural da
sociedade.

Learning outcomes

Learning outcomes

Study programme

competences
Face language learning situations in multilingual contexts A46 | B10 C1
A48 B25 C2
A51
Express themselves in a foreign language both orally and in written format. A50 B7 Cc2
B8 C7
B9
B10
B23
B24
Develop and assess the curriculum thorough appropriate didactic resources and boost competence learning in students. A43 B5 C3
Ad4 B11 C8
A45 B13
A47 B15
A49 B22
A52

Contents

Topic Sub-topic

1. Key concepts on TEFL. - Specific terminology and definitions.

- Models and guidelines for acquiring Foreign Languages.

- Factors/elements which influence the teaching and learning process of a FL.

2. Legislation on FL teaching/learning in Primary Education. - European, Spanish and Galician legislation regarding FL learning in Primary
Education.

3. The FL teaching and learning process in Primary - Strategies and techniques in the FL classroom.

Education. - Types of activities and modes of communication.

- Spoken expression and comprehension in Foreign Languages.

- Written expression and comprehension in Foreign Languages

- Assessment in the FL class: key concepts, types and correction techniques.
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4. FL Teaching Methods.

Methodological changes throughout history.
Main methods in FL teaching:

- Humanistic Language Teaching

- Cooperative Learning

- Integrated Skill approaches (TBLT &amp; CBI)
- Communicative Language Teaching

- Blended Learning

CLIL:

- Principles

- Language triptych

- Examples

5. Resources and Didactic Proposals.

- Adaptation and material design for the FL class in Primary Education.
- Use of ICT resources.

- Cross-curricular projects in Primary Education.

6. Use of English.

- Use of English contents according to B1/B2 level CEFR

Planning
Methodologies / tests Competencies Ordinary class Student?s personal Total hours
hours work hours
Guest lecture / keynote speech A43 A44 A45 A49 21 20 41
A51 A52 B10 C2 C8
Oral presentation A51 B8 B9 B10 B11 4.5 10 145
B22 B24 C2 C3
Mixed objective/subjective test A47 A51 B10 B23 15 25 26.5
B25 C2 C7
Research (Research project) A46 A50 A52 B5 B7 3 15 18
B11B22 C1C2C3
Document analysis A48 A46 B15 B13 0 18 18
Collaborative learning A50 A51 A52 B5 B7 12 3 15
B15 B23 C3 C2
Case study B13 B23 B24 C2 C7 5 0 5
Student portfolio A48 A51 B9 B10 C2 0 10 10
Personalized attention 2 0 2

(*)The information in the planning table is for guidance only and does not take into account the heterogeneity of the students.

Methodologies

Methodologies

Description

Guest lecture /

keynote speech

Oral presentation complemented with the use of audiovisual media and the introduction of some questions addressed to the
students, in order to transmit knowledge and facilitate learning.

The guest lecture is also known as lecture, exposition method or keynote speech. This last modality is usually reserved for a
special type of lesson taught by a teacher on special occasions, with some original content and based on the almost exclusive

use of the word as a means of transmission of the information to the audience.

Oral presentation

Inherent intervention to the teaching-learning processes based on verbal exposure through which the
students and teachers interact in an orderly way, posing questions, making clarifications and exposing
topics, works, concepts, facts or principles in a dynamic way.

Mixed
objective/subjective
test

Test that integrates open-ended questions and objetive questions.
Concerning the open-ended questions, this are questions in which students have to explain. Concerning objective questions,
there could be multiple choice, put-in-order, short answer, yes/no, fill-in-the-gaps, or association questions.
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Research (Research

project)

Document analysis

Collaborative learning

Case study

Student portfolio

Collaborative learning
Oral presentation
Student portfolio
Research (Research

project)

Collaborative learning

Oral presentation

Student portfolio
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Learning process oriented towards students' learning through the completion of practice-based tasks. In these tasks, students
are asked to identify an issue, analyse it, develop measures to deal with it, interpret the results and draw conclusions. The
project will deal with the design of a didactic proposal.

Methodological technique that involves the use of audiovisual and/or bibliographic documents (fragments of reports,
documentaries or films, current news, graphic panels, photographs, biographies, articles, legislative texts, etc.) which are
relevant to the subject matter with activities specifically designed for their analysis. It can be used as a general introduction to
a topic, as a case study application tool, for the explanation of processes that cannot be observed directly, for the presentation
of complex situations or as synthesis of theoretical or practical content.

Set of teaching-learning procedures guided in person and/or supported with ICT, which are based on the organization of the
class into small groups in which the students work together in solving tasks assigned by teachers to optimize their own
learning and that of the other members of the group.

Methodology in which the student deals with the description of a specific situation entailing a problem which has to be
understood, analysed and solved by a group of people through a debate. The student faces a specific issue (case) which is
related to a real situation in the professional realm and has to be able to analyse some facts to reach a meditated decision by
debating in small groups.

It is a folder divided by identified or labeled sections, which contains the records or materials product of the learning activities
carried out by the student in a period of time, with the comments and grades assigned by the teacher, which allows to visualize
the student's progress. The portfolio includes everything the student does, such as: class notes, research papers, work guides
and their development, comments, summaries, written tests, self-assessment tasks, completed tasks, comments on the

student's progress made by the teacher, etc.

Both the oral presentations as well as the tasks carried out throughout the course (portfolio included) could lead to

personalised attention during office hours.

Qualification
A50 A51 A52 B5 B7 | Set of teaching-learning procedures guided in person and/or supported with ICT, 10
B15 B23 C3 C2 which are based on the organization of the class into small groups in which the
students work together in solving tasks assigned by teachers to optimize their own
learning and that of the other members of the group.
A51 B8 B9 B10 B11 | Inherent intervention to the teaching-learning processes based on verbal exposure 10
B22 B24 C2 C3 through which the students and teachers interact in an orderly way, posing questions,
making clarifications and exposing topics, works, concepts, facts or principles in a
dynamic way.
A48 A51 B9 B10 C2 | Itis a folder divided by identified or labeled sections, which contains the records or 5
materials product of the learning activities carried out by the student in a period of
time, with the comments and grades assigned by the teacher, which allows to
visualize the student's progress. The portfolio includes everything the student does,
such as: class notes, research papers, work guides and their development,
comments, summaries, written tests, self-assessment tasks, completed tasks,

comments on the student's progress made by the teacher, etc.
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Mixed

A47 A51 B10 B23 | Test that integrates open-ended questions and objetive questions. 50
objective/subjective B25 C2 C7 Concerning the open-ended questions, this are questions in which students have to
test explain. Concerning objective questions, there could be multiple choice, put-in-order,
short answer, yes/no, fill-in-the-gaps, or association questions.
Research (Research A46 A50 A52 B5 B7 | Learning process oriented towards students' learning through the completion of 25

project)

B11B22C1C2C3

practice-based tasks. In these tasks, students are asked to identify an issue, analyse
it, develop measures to deal with it, interpret the results and draw conclusions. The
project will deal with the design of a didactic proposal.

Assessment comments
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Assessment criteria for students that attend the lessons regularly

In order to pass the course in the June opportunity, students must attend at least 80% of the face-to-face lessons. If they do not, they will have to go
straight to the July opportunity.

Their assessment will follow the following assessment criteria and tools:

Assessment criteria:

- Verification of compliance with the set objectives

- Assimilation of theoretical and practical content.

-Assessment of the work carried out during the course, both collaborative and individual works.

Assessment tools:

Mixed test: - I.1. Use of English. 1 point.- |.2. Didactics of the FL. 3 points.- I.3. Comprehension and written expression. 1 point.

- 1.4. Individual or group work. 2.5 points.

- I.5. Oral presentation. 1 point.

- 1.6. Individual or group tasks. 1 point.

- 1.7. Portfolio (optional). 0.5 points.

The assessment of items I.1, 1.2 e 1.3 will be carried out in the official data of the academic calendar and will be done individually.

The aassessment of items 1.4, 1.5 and 1.6 will be carried out in the set date from the course calendar at the beginning of the semester and can be
carried out individually or groups (no more than 5 students per group).

The assessment of item 1.7 is optional and is to be done individually. This portfolio has activities, tasks and exercises done in the classroom (both
orally and in written format) in which some critical reflection is to be added in regard to its practical use in Primary Education.

Iltems 1, 2, 3, 4, 5 nad 6 are mandatory to pass the course. It is necessary to get at least 5 out of 10 in the mixed objective/subjective test to pass the
course. A failing mark means the repetition of all items in the next opportunity.

The July opportunity will follow the same criteria as the June opportunity.

Assessment criteria for students who do not attend the lessons regularly

1. Alumnado con dispensa académica/part-time student: "Norma que regula o réxime de dedicacién ao estudo dos estudantes de grao na
Universidade da Corufia" (aprobada en Consello de Goberno de 29 de maio de 2012), se le reconozca la condicion de estudiante a tiempo parcial y
solicite al Decano/a la correspondiente dispensa académica quedando eximido de la obligatoriedad de asistencia.

2. Repeat student.

IMPORTANT: These students will have to notify their situation to the teacher at the beginning of the course and will have to submit additional tasks.
Furthermore, they will have to pay attention to the tasks and their deadlines.

Assessment criteria:

- Verification of compliance with the set objectives

- Assimilation of theoretical and practical content.

-Assessment of the work carried out during the course, both collaborative and individual works.

Assessment tools:

A. Individual Part - I.1. Use of English. 1 point.- I.2. Didactics of the LE. 3 points.- 1.3. Comprehension and written expression. 1 point.

B. Task and oral presentation- 1.4. Individual work. 2.5 points.- |.5. Oral presentation. 1 point. |.6. Individual tasks. 1.5 points.

The assessment of items .1, 1.2 e 1.3 will be carried out in the official data of the academic calendar and will be done individually. The assessment of
items 1.4, 1.5 and 1.6 will be set after talking to the teacher and is to be done individually. ltems 1, 2, 3, 4, 5 and 6 are mandatory to pass the course. It
is necessary to get at least 5 out of 10 in the mixed objective/subjective test to pass the course. A failing mark means the repetition of all items in the
next opportunity.

The July opportunity will follow the same criteria as the June opportunity.

Important: Engaging in fraudulent behavior during exams or assessment activities, once confirmed, will result in an automatic fail for the corresponding
opportunity. The student will be graded as "fail" (numerical grade of 0) in the respective academic year's opportunity, whether the offense occurs in the

first or second attempt. In such cases, the student's grade in the first attempt will be modified in the record, if necessary.
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