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The aim of this subject is for future teachers to acquire competences that will enable them to identify and plan their
educational practice from the perspective of attention to the diversity of needs, potential, individual and collective interests
of ALL PUPILS, from a Universal Design for Learning perspective. Diversity is understood as a learning opportunity. For
this reason, it is necessary to identify the didactic and organisational elements that can converge in the development of a
pedagogical proposal. From there, it is a question of searching for, analysing, using methodologies and didactic strategies
that are most suitable for each person, group and educational context, as well as organising these didactic elements so
that all students can learn together in accordance with their characteristics and conditions.

This subject has Galician as its linking language. Materials and readings will be provided in Galician and will also be
available in Spanish. We also participate in the English Friendly programme and if anyone wishes to have the blbliography

in English, it will also be provided.

Translated with www.DeepL.com/Translator (free version)

A3 Dominar os cofiecementos necesarios para comprender o desenvolvemento da personalidade destes estudantes e identificar disfunciéns.

A4 Identificar dificultades de aprendizaxe, informalas e colaborar no seu tratamento.

A6 Identificar e planificar a resolucion de situacions educativas que afectan a estudantes con diferentes capacidades e distintos ritmos de
aprendizaxe.

All Coriecer os procesos de interaccién e comunicacion na aula.

A20 Mostrar habilidades sociais para entender as familias e facerse entender por elas.

B16 Capacidade critica e creativa na analise, planificacion e realizacion de tarefas, como froito dun pensamento flexible e diverxente.

B17 Capacidade de analise e de autoavaliacion tanto do propio traballo como do traballo en grupo.

B21 CB1 - Que os estudantes demostrasen posuir e comprender cofiecementos nunha area de estudo que parte da base da educacién
secundaria xeneral, e se adoita encontrar a un nivel que, se ben se apoia en libros de texto avanzados, inclie tamén algins aspectos que
implican cofiecementos procedentes da vangarda do seu campo de estudo

B22 CB2 - Que os estudantes saiban aplicar os seus cofiecementos ao seu traballo ou vocaciéon dunha forma profesional e postian as
competencias que adoitan demostrarse por medio da elaboracion e defensa de argumentos e a resolucion de problemas dentro da sta
area de estudo

B23 CB3 - Que os estudantes tefian a capacidade de reunir e interpretar datos relevantes (normalmente dentro da sua area de estudo) para
emitir xuizos que incltan unha reflexion sobre temas relevantes de indole social, cientifica ou ética

B24 CB4 - Que os estudantes poidan transmitir informacién, ideas, problemas e soluciéns a un publico tanto especializado como non
especializado

B25 CBS5 - Que os estudantes desenvolvesen aquelas habilidades de aprendizaxe necesarias para emprender estudos posteriores cun alto

grao de autonomia
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C4 Desenvolverse para o exercicio dunha cidadania aberta, culta, critica, comprometida, democratica e solidaria, capaz de analizar a

realidade, diagnosticar problemas, formular e implantar soluciéns baseadas no cofiecemento e orientadas ao ben comun.

A3 Dominar os cofiecementos necesarios para comprender o desenvolvemento da personalidade destes estudantes e A3 B16
identificar disfunciéns. A4 B17
A6 B21
All B22
A20 B23
B24
B25
A4 Identificar dificultades de aprendizaxe, informalas e colaborar no seu tratamento. A4
A6 Identificar e planificar a resolucion de situacions educativas que afectan a estudantes con diferentes capacidades e A6

distintos ritmos de aprendizaxe.

A1l Cofiecer os procesos de interaccion e comunicacion na aula. All
A20 Mostrar habilidades sociais para entender as familias e facerse entender por elas. A20

B16 Capacidade critica e creativa na andlise, planificacién e realizacién de tarefas, como froito dun pensamento flexible e B16
diverxente.

B17 Capacidade de analise e de autoavaliacién tanto do propio traballo como do traballo en grupo. B17
B21. Que os estudantes demostrasen posuir e comprender cofiecementos nunha area de estudo que parte da base da B21

educacion secundaria xeneral, e se adoita encontrar a un nivel que, se ben se apoia en libros de texto avanzados, inclie

tamén alguns aspectos que implican cofiecementos procedentes da vangarda do seu campo de estudo

B22. Que os estudantes saiban aplicar os seus cofiecementos ao seu traballo ou vocacién dunha forma profesional e postan B22
as competencias que adoitan demostrarse por medio da elaboracion e defensa de argumentos e a resolucion de problemas

dentro da sla area de estudo

B23 - Que os estudantes tefian a capacidade de reunir e interpretar datos relevantes (normalmente dentro da sua area de B23
estudo) para emitir xuizos que incldan unha reflexién sobre temas relevantes de indole social, cientifica ou ética

B24 Que os estudantes poidan transmitir informacion, ideas, problemas e soluciéns a un publico tanto especializado como B24
non especializado

b 25 Que os estudantes desenvolvesen aquelas habilidades de aprendizaxe necesarias para emprender estudos posteriores B25
cun alto grao de autonomia

C4 Desenvolverse para o exercicio dunha cidadania aberta, culta, critica, comprometida, democratica e solidaria, capaz de B24

analizar a realidade, diagnosticar problemas, formular e implantar soluciéns baseadas no cofiecemento e orientadas ao ben

comun.
1. ttention to diversity in primary education Concept
Models
Evolution
Principles
2.Specific educational needs associated with diversity -Responses of the Universal Design for Learning (UDL),
-Needs and potentialities associated with intellectual diversity, sensory, motor,
hyperactivity or autism disorders, cultural, origin, gender identity and sexuality,
learning styles, beliefs: methodologies, times, spaces, tasks and activities.
3Curricular measures of response to diversity Curricular adaptations and reinforcements from the SAD.

-Models to promote equity as a strategy for an equitable school.
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4.0Organisational measures in response to diversity.

Introductory activities
Directed discussion

Case study

Workbook

Events academic / information

Guest lecture / keynote speech

Supervised projects

Practical test:

Collaborative learning

Personalized attention

Introductory activities

Directed discussion

Case study

Workbook

Events academic /
information

Guest lecture /
keynote speech

Supervised projects
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The professional partner
-The transversal role of the OD for the design of a project and a universal educational
practice.

-ldentification of barriers that introduce biases that lead to segregation.

B21 1 1
A3 A6 B16 B17 B23 5 0 5
c4
A3 A4 A20 B16 B17 5 17 22
B22
A3 B23 C4 3 10 13
B16 B22 B24 B25 3 6 9
B16 B17 B21 4 5 9
A3 A4 A6 A1l A20 3 12.5 155
B16
A6 A4 B22 B16 C4 3 10 13
A4 All1 B16 B17 B23 5 15 20
C4
4 0 4

Initially, among all the students, experiences lived in the primary classrooms will be collected and grouped together in a
document shared by the whole class. These experiences, which will be related to the topics of the subject, will be used to work
with them in the classrooms in order to prepare the portfolio.

The aim is to exchange ideas and develop one's own thinking on the topics worked on.

Each student or group of students will select two real teaching-learning situations to describe, analyse and interpret, and finally
provide guidelines and orientations to promote inclusive education for all. The aim of this activity is for each student to be able
to identify variables, make assumptions, etc. that will help them to understand what is happening in the classroom. Students
are provided with a case analysis guide, which consists of three sections: identification of the significant aspects of the
situation, elaboration of hypotheses that help to explain what may be happening in that context, and suggestions for classroom
work to overcome the situation. WE ARE IN THE PROCESS OF NEGOTIATING TO TRY TO DEVELOP THIS SUBJECT
THROUGH APS, if possible, these activities will be included in the APS.

Readings Indicate in the classroom those that are compulsory and those that are optional.

The aim is to take advantage of the different resources of the university and other institutions or groups of a cultural and
educational nature, in relation to the contents and competences of the subject.

This will take place at the beginning of each thematic unit, or when, through the monitoring of classroom and individual work,
the need to clarify or introduce essential or new concepts is perceived.

The work will be carried out mainly in the classroom and will form part of the continuous assessment. The students at the end
of the fourth quarter will have to complete five tasks that will serve for the continuous evaluation. It will be a work in team,
which does not exceed los five members. Each team will have to carry out a contextualized intervention proposal in a concrete
ordinary class that will be defined and explained in detail. Each team must carry out an intervention proposal for each ordinary
class. The didactic proposal is based on a perspective of attention to inclusive diversity, based on the Universal Learning
Design. Each team will present its proposal. WE ARE IN PROCESO DE NEGOCIACION, TO TRY THAT THIS MATERIAL IS
DEVELOPED THROUGH DUN APS, THEREFORE THAT THESE ACTIVITIES CAN BE CARRIED OUT INSIDE IT.
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Practical test:

Collaborative learning

Case study

Supervised projects

Case study
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This activity is carried out in a team. The students are proposed a practical case of those proposed by the students
themselves and they will tend to analyze the possible hypotheses of what happens in that situation, what obstacles are
detected and that make it difficult for all students to share a successful learning experience for all the people who form part of
the class. We will analyze the capacity of the team to detect what is going on, the strategies and proposals that are carried out
to overcome the problems that characterize this situation

Collaborative learning will be the constant of the assignment. The tutored work and the practical test will be carried out in a
team and, whoever considers it, can also carry out the case study. The equipment will give an internal assessment of its level
of operation and the implication in the follow-up of the subject.

Both the case study and the simulation of a real classroom situation require a very personalised work, for this reason, the
students will receive individual or collective attention from the teacher of the subject. Personalised attention is given through
tutorials but also in the ordinary classroom, as the work methodology is based on individual and group needs and demands. In
this supervision, any doubts that may arise will be solved and indications will be given on the different phases of the
elaboration of the proposed work.

The team works will have to carry out different tutorials with the teacher in order to design the proposals.

Students who have academic or part-time dispensation, from the first week, a calendar of meetings will be established to carry

out the follow-up of the subject.

Qualification
A3 A4 A20 B16 B17 | Each individual student or group of students will select a real situation that they will 20
B22 have to describe, analyze and interpret, and finally will obtain guidelines and
guidelines to promote an inclusive education for all. The work will have a maximum
length of 5000 words. The valuation criteria are:
-Description and identification of the information needed to carry out a complete and
appropriate student report for each situation.
-Hypotheses that can help explain and better understand what may be happening in
the classroom to generate this situation.
-Guidelines to implement this peaceful context of ordinary classes to promote an
inclusive school for everyone and all
-Empty of inclusive bibliography
-A cross-sectional integration will positively value the inclusion of analysis and
intervention from an ecosystemic perspective that integrates a gender, sustainability
and linguistic perspective, which will be explained in detail in the class.

-Use of inclusive language.
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Supervised projects A3 A4 A6 A11 A20 | The tutored work will be carried out for the most part within the academic timetable of 40
B16 the assignment. It will form part of the ongoing evaluation. Each team will plant 4 tasks
during the quarter. The work will consist of:
design of an accessible ordinary classroom for mobility and access to knowledge,
creating the profile of EP students who could be in the classroom (some of the classes
could be the same as the ones in the research project). Finally, the team will design a
proposal or intervention guidelines oriented to the selection of objectives, contents,
methodology, intervention strategies, resources and materials, evaluation, etc. that
respond to the different needs of all students in the class.
Evaluation criteria:
1. Formulation of objective chords with class characteristics in which it is intended to
respond to diversity from an inclusive perspective. (10%)
2. Selection and justification of the methodology, resources and materials, evaluation
and all the necessary measures to address the diversity of this specific class. (10%)
3. Proposals and guidelines to be adopted in the classroom to overcome situations of
discrimination, exclusion and to facilitate cohesion and coexistence in the classroom.
(10%)
4. Use of inclusive bibliography (10%)
5. Oral presentation (10%)
Collaborative learning = A4 A11 B16 B17 B23 | Collaborative learning will be the constant of the assignment. The supervised work 10
C4 and the practical test will be carried out by teams and, whoever considers it, can also
carry out the case study. The teams will give an internal assessment of their level of
functioning and involvement in the follow-up of the topic.
Practical test: A6 A4 B22 B16 C4 | This activity is carried out en equipo. The students are offered a practical case of the 30
proposals made by them and themselves, which will tend to analyze the possible
hypotheses of what happens in that situation, what obstacles are detected and what
obstacles make it difficult for each student to share a demanding learning experience
for all the people who make up the classroom. The team's capacity to detect what is
going on will be analyzed, as well as the strategies and proposals they carry out to
overcome the problems that characterize this situation.

The evaluation method will be the same for all students and for the two calls (May and Xufio). P

Students with official recognition of part-time admission and academic exemption from attendance must ask a supervisor to schedule the interactive
and expositive sessions in which they cannot participate in order to plan their work. The non-assistant student (who does not attend 80% of the
classes for justified reasons) will carry out the same work as the assistant, but adapting to supervised work and practical tests. This student will be
able to work in a team (in this case, she will also have the possibility of being evaluated in the collaborative learning option). The practical test can be
done as a team or individually. In the case of not working as a team, 10% of the evaluation will be applied to the practical test, which will become 40%
of the qualification.

The works will be presented in digital format on the virtual campus in the task designed for this purpose.

"The fraudulent performance of tests or evaluation activities, once verified, will directly imply the qualification of suspension in the call in which it is
committed: the student will be classified as "suspended" (numerical grade 0) in the corresponding call of the academic year. , whether the commission
of the offense occurs on the first opportunity or on the second, for which it will proceed to modify its qualification in the minutes of the first opportunity,
if necessary."

In the case of being able to implement APs, both activities can be carried out within this framework.
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- Abalo Quintela, J. E. (2017). O ROL DO EQUIPO DE ORIENTACION ESPECIFICO NOS TRASTORNOS DA
CONDUTA. INNOVACION EDUCATIVA

- Ainscow (2011). Respondiendo al desafio de la equidad en los sistemas educativos. Revista de Pedagogia de la
Universidad de Salamanca

- Almazan, L.; Colmenero, M.J.; Ortiz, A (2002). Organizacién y atencion a la diversidad en los centros educativos.
Aula de Encuentro

- Alba Pastor, C, Sanchez, J., &amp; Zubillaga, A (2014). Disefio Universal para el Aprendizaje (DUA) Pautas para su
introduccion en el curric. Pastor, C. A., Sanchez, J., &amp; Zubillaga, A

- Barreiro Gonzélez, M.P. (2009). Resposta dos centros educativos & diversidade. Revista Galega de Educacion

- Bonilla-del-Rio, M., &amp; Sanchez-Calero, M. L (2022). Inclusién educativa en tiempos de COVID-19: Uso de redes
sociales en personas con discapacidad intelectual. RIED-Revista Iberoamericana De Educacion a Distancia

- Booth, T. &amp; Ainscow, M. (2002). GUIA PARA LA EVALUACION Y MEJORA DE LA EDUCACION INCLUSIVA..
https://sid-inico.usal.es/idocs/F8/FD0O21426/guia_para_la_evaluacion_y mejora.pdf

- Castafio Calle, R. (2011). Las adaptaciones curriculares y otras medidas de caracter general en el contexto de la
LOE respecto a la diversidad de los alumnos. Hekademos

- Cidoncha, V. (2008). Materiales generales y especificos para los alumnos con necesidades educativas especiales.
Educacién y Futuro digital

- Crisol Moya, Martinez Moya, El Homrani (2015). El aula inclusiva. Condiciones didéactica y organizativas.. Revista
nacional e internacional de educacion inclusiva ISSN (impreso): 1889-4208.

- CRTOADI TOMELLOSO (2009). Medidas organizativas y curriculares de atencion a la diversidad desde una
perspectiva inclusiva. CRTOADI TOMELLOSO.
https://sosprofes.es/wp-content/uploads/2020/08/medidas_escuelainclusiva.pdf

- European Agency for Development in Special Needs Education (2012). Welcome to the European Agency for
Special Needs and Inclusive Education website!. https://www.european-agency.org

- European Agency for Development in Special Needs Education (2017). RAISING THE ACHIEVEMENT OF ALL
LEARNERS A Resource to Support Self-Review.
https://www.european-agency.org/sites/default/files/raising_achievement_self-review.pdf

- Gobierno Vasco (d/d). ORIENTACIONES PARA EL TRATAMIENTO DE LA DIVERSIDAD EN EDUCACION
PRIMARIA . http://www.hezkuntza.ejgv.euskadi.eus/contenidos/informacion/dig_publicaciones_innovacion/es_diversi
- Goberno Vasco (2015). Guia de atencién integral a las personas en situacions de transexualidad.
http://www.siis.net/documentos/ficha/514165.pdf

- Gonzalez Fontao, M.P. e Martinez Suéarez, E.M. (2010). Una medida innovadora para la atencion a la diversidad. La
adaptacion curricular por competencias. Innovacién Educativa

- Gonzalez-Gil, F. (2011). Inclusion y atencién al alumnado con necesidades educativas especiales en Espafia. CEE
Participacion Educativa, 18, noviembre 2011, pp. 60-78

- Gonzalez-Peiteado, M. e Martinez Geijo, P. (2016). (2016). Los estilos de ensefianza: construyendo puentes para
transitar las diferencias individuales del alumnado. Revista Complutense de Educacion

- Grau Rubio, C. e Fernandez Hawrylak, M. (2008). La atencion a la diversidad y las adaptaciones curriculares en la
normativa espafiola. Revista Iberoamericana de Educacién, Revista Iberoamericana de Educacion Boletin RIE digit@I
46/3

- Leiva Olivencia, J.J. (2010). Practica de la interculturalidad desde la perspectiva docente: andlisis y propuestas
pedagdgicas. C&amp;E. Cultura y Educacion

- Peirats Chacén, J. &amp; Marin Suelves, D. (2018). Las medidas organizativas y curriculares en las necesidades
especificas de apoyo educativo. Marin &amp; Fajardo (2018). Intervencion psicoeducativa en alumnado con
necesidades especificas de

- Moya Maya, A (2012). El profesorado de apoyo en los centros ordinarios. Nuevas funciones, nuevas
contradicciones. Educatio siglo XXI: Revista de a Facultad de Educacion

- Pardo Baldovi et ali (2022). Practicas docentes en la escuela digital: la inclusion como reto. RELATEC - Revista
Latinoamericana de Tecnologia Educativa

- PEREZ DIEZ, L. y C. JIMENEZ FERNANDEZ (2018). Influencia de la organizacion escolar en la educacion de
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los alumnos de altas capacidades. Ensefianza &amp; Teaching

- Pérez Galan, R. (2009). Los nuevos retos del aprendizaje social en nifios con necesidades educativas especiales.
El aprendizaje en comunidad o la comunidad de aprendizaje en el aula. Revista de Educacion

- Saiz Fernandez,H., Morote Blanco, D., Vidal Esteve, I., Gallardo Fernand, I. (2016). Los espacios inclusivos de
encuentro y el Modelo de Apoyos. Libro de Actas del XVI Congreso Nacional y VII Congreso Iberoamericano de
Pedagogia: Democracia y Ed

- San Martin Ulloa, C. (2017). ¢Dénde y cuando proporcionar apoyos pedagdgicos para facilitar los procesos de
inclusion?. http://www.repositoriocdpd.net:8080/handle/123456789/1914

- Sanahuja, A., Borri-Sanahuja, A., Borri-Anadon, C. y De Angelis, C (2022). Practicas inclusivas en el contexto
escolar: una mirada sobre tres experiencias internacionales. Revista Iberoamericana de Educacién

- Torres, J.A. e Fernandez Batanero, J.M2 (2015). Promoviendo escuelas inclusivas: andlisis de las percepciones del
profesorado desde unha perspectiva organizativa, curricular y de desarrollo profesional.. Revista Electronica
Interuniversitaria de Formacién del Profesorado,

- Trujillo Saez, F. &amp; Ariza Pérez (2006). Experiencias Educativas en Aprendizaje Cooperativo. Grupo Editorial
Universitario

- Nufiez Mayen, M.T. (2019). El estancamiento de la inclusién educativa del alumnado con discapacidad. Revisién de
su escolarizacion entre 1985 y 2015.. Revista Nacional e Internacional de Educacion Inclusiva

- Caamafio Lifares, T. et ali (2022). Lo que la diversidad esconde. tab Edizioni

Proporciénase unha relacion importante de referencias bibliograficas porque o alumnado seleccionaréa as lecturas en

funcién das tematicas que precisa para os traballos. A docente tamén solicitara a lectura de entre 5 e 7 documentos.
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Complementary - AA.VV. (2010). La respuesta educativa a la diversidad, aqui y ahora. Ediciones da Universidad de Castilla-La
Mancha
- Araque, N. e Barrio de la Puente, J.L. (2010). Atencion a la diversidad y desarrollo de procesos educativos

inclusivos. Revista de Ciencias Sociales

Recommendations

Subjects that it is recommended to have taken before

Subjects that are recommended to be taken simultaneously

Subjects that continue the syllabus

Other comments

(*)The teaching guide is the document in which the URV publishes the information about all its courses. It is a public document and cannot

be modified. Only in exceptional cases can it be revised by the competent agent or duly revised so that it is in line with current legislation.
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