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The subject Educational Theory aims to prepare future teachers of Early Childhood Education to critically reflect on their
practice, learning to theorethically interpret different educational trends in relation to their political, historical and social
contexts. It seeks to the concept of education and the dimensions, purposes and principles of different educational
processes. It also deepens the analysis in relation to children's rights, contemporary pedagogical movements and the study

of education theories from a critical perspective.

Al Comprender os procesos educativos e de aprendizaxe no periodo de 0-6, no contexto familiar, social e escolar.
A4 Recofiecer a identidade da etapa e as slUas caracteristicas cognitivas, psicomotoras, comunicativas, sociais, afectivas.
A5 Saber promover a adquisicion de habitos en torno & autonomia, a liberdade, a curiosidade, a observacion, a experimentacion, a imitacion,

a aceptacion de normas e de limites, o xogo simbdlico e heuristico.
A6 Cofiecer a dimensién pedagodxica da interaccion cos iguais e os adultos e saber promover a participacion en actividades colectivas, o
traballo cooperativo e o esforzo individual.

A10 Crear e manter lazos de comunicacién coas familias para incidir eficazmente no proceso educativo.

A13 Analizar e incorporar de forma critica as cuestiéns mais relevantes da sociedade actual que afectan & educacion familiar e escolar:
impacto social e educativo das linguaxes audiovisuais e das pantallas; cambios nas relaciéns de xénero e interxeracionais;
multiculturalidade e interculturalista; discriminacion e inclusion social e desenvolvemento sustentable.

A19 Comprender que a dindmica diaria en educacion infantil &€ cambiante en funcién de cada estudante, grupo e situacion e saber ser flexible
no exercicio da funcién docente.

A22 Atender as necesidades dos estudantes e transmitir seguridade, tranquilidade e afecto.

A23 Comprender que a observacion sistematica é un instrumento basico para poder reflexionar sobre a practica e a realidade, asi como
contribuir & innovacién e & mellora en educacion infantil.

A24 Dominar as técnicas de observacion e rexistro.

A27 Situar a escola infantil no sistema educativo espafiol, no contexto europeo e no internacional.

A28 Coriecer experiencias internacionais e exemplos de practicas de innovadoras en educacion infantil.

A30 Participar na elaboracion e seguimento de proxectos educativos de educacion infantil no marco de proxectos de centro e na colaboracion
co territorio e con outros profesionais e axentes sociais.

A31 Cofiecer a lexislacion que regula as escolas infantis e a sta organizacion.

B4 Traballar de forma auténoma con iniciativa e espirito emprendedor.
B5 Traballar de forma colaborativa.

B7 Comunicarse de maneira efectiva nun contorno de traballo.

B9 Autonomia na aprendizaxe.

B10 Capacidade de andlise e sintese.
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B12 Capacidade de organizacion e planificacion.
B14 Capacidade para detectar as sUas propias necesidades de aprendizaxe ao longo da vida.
B16 Capacidade para integrarse e comunicarse con expertos noutras areas e en contextos diferentes.

B18 Capacidade para relacionarse positivamente con outras persoas.

B22 Creatividade ou capacidade para pensar as cousas desde diferentes perspectivas, ofrecendo novas soluciéns aos problemas.

B23 Habilidades sociais para exercer o liderado na aula.

B24 Recofiecemento e respecto a diversidade e & multiculturalidade.

C4 Desenvolverse para o exercicio dunha cidadania aberta, culta, critica, comprometida, democrética e solidaria, capaz de analizar a

realidade, diagnosticar problemas, formular e implantar soluciéns baseadas no cofiecemento e orientadas ao ben comun.

Cc7 Asumir como profesional e cidadan a importancia da aprendizaxe ao longo da vida.
c8 Valorar a importancia que ten a investigacion, a innovacion e o desenvolvemento tecnoléxico no avance socioeconémico e cultural da
sociedade.

Discuss Education Sciences Epistemology from a Educational Theory perspective

Discover the impact of theory in all educational practices.

Understand the concept of education.

Describe different educational processes.

Analyze the social purposes of education as well as school social functions.

Analyze education as a complex phenomenon, explaining its functionality and main characteristics.
Describe educational spaces and processes as a basis for classroom interventions.

Understand major paradigms in education.

Categorize education as a right, and as key element of access to other rights as well as public responsibility for its guarantee.
Understand the elements that are part of the right to education: equality, freedom and quality.

Value the dignity of the human being by proposing freedom and autonomy as elements of personal development.

Recognize education for global citizenship as an educational strategy in the promotion of justice, tolerance and other models
of development.

Learn about international experiences and examples of innovative practices in early childhood education.

Consider how to promote the acquisition of habits around autonomy, freedom, curiosity, observation, experimentation,
imitation, acceptance of rules and limits, symbolic and heuristic play.

Understan the pedagogical dimension of interaction with peers and adults and how to foster participation in collective activities,
cooperative work and individual effort.

Create and maintain communication ties with families to effectively influence the educational process.

Analyze and critically incorporate the most relevant social issues that affect family and school education.

Entender a educacién como proceso que se desenvolve mais al6é da escola, en contextos comunitarios e de vida, e ao longo
de todo o ciclo vital.

Cofiecer estratexias para favorecer a participacion infantil como exercicio da cidadania dende a primeira infancia.
Work autonomously with initiative and entrepreneurial spirit. Work collaboratively.

Detect lifelong learning needs.
Recognize and respect diversity and multiculturalism.
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Communicate effectively in a work environment. Develop capacity for analysis and synthesis.
Organize and plan different educational activities

lintegrate and communicate with experts in other areas and in different contexts.

Integrate learning to learn skills. A5
Apply critical, self-critical, logical and creative thinking. A10
Foster an ethical behaviour as a citizen and as a professional. A22
Develop autonomous learning. A30

Build positive relations with other people.

Assume the need for continuous professional development, through reflection on one's own practice.

Incorporate creative thinking, offering new solutions to problems.

Cultivate social skills to exercise leadership within the classroom.

Cultivate oral and written skills in the official languages of Galicia.

Develop an open, cultured, critical, committed, democratic and supportive citizenship, capable of analyzing reality, diagnosing =~ A24
problems, formulating and implementing solutions based on knowledge and oriented to the common good.

Assume the importance of lifelong learning both as a professional and citizen.

1- Understanding of the educational field. . Education Theory: levels of analysis and explanatory theories.
- Conceptual framework: scientific characteristics of education.
- Nature and social functions of education.

2. Educational dimensions, purposes and principles. - Common dimensions to all educational practices.

- Aims, values and deontological principles of education.

- Education as an encounter with the other and with the world, as an ethical and

philosophical task, as a civic experience and participatory action.
- Education as a right: equity, freedom and quality.

- Psychopedagogical paradigms.

3. The right to education. - Education and welfare state: general aspects of the right to education.
- Legislation and the right to education: national and international perspectives.

- Right to education: equality, freedom and quality.
4. Education as a process of interpersonal communication. - Communication and education.
- Active learning pedagogies.

- The educational experience of Reggio Emilia.

- Communication and professional knowledge: The educator as a professional.

5 Education throughout life and educational society - Education throughout life: concept, necessity and historical evolution.

- Educational society. Educating cities and Child-friendly cities.

B7
B10
B12
B16

B7
B10
B22
B23
B24

B7

C4
c7
C8

- Participation and citizenship from early childhood. Education for global citizenship.

Guest lecture / keynote speech Al A4 A5 A10 Al19 14 0
A27 A28 A31 B12 B1
cic2
Introductory activities A10 3 0
Document analysis Al A4 A5 A13 A27 4 23
A28 A31 B4 B5 B9
B10 B14 B2
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Case study A6 A13 A19 A23 A24 3 10 13
A30 B1 B2
Supervised projects B4 B9 B10 B12 B14 5 11 16
B16 B18 B22 B23
B24 C7 C8
Student portfolio A5 B4 B9 B10 B12 4 16 20
B14 B1 B2 C8 C1
Directed discussion Al3 A20B1 C4 C7 5 0 5
cicacy
Mixed objective/subjective test Al A4 A6 A13 Al19 2 14 16

Aprendizaxe servizo

Seminar

Personalized attention

Guest lecture /

keynote speech

Introductory activities

Document analysis

Case study

Supervised projects

Student portfolio

Directed discussion

Mixed
objective/subjective
test

Aprendizaxe servizo

Seminar

A27 A28 A31 C1C2

Al A5 A6 A13 A22 4 20 24
A23 A28 B5 B7 B12
B16 B22 C4
Al A13 A19 A27 A20 2 0 2
B24
10 0 10

Oral presentation of contents, complemented by the use different resources (textual, audiovisual...) and the introduction of
guestions aiming to motivate students reflection and to foster open dialogue. The final objective is to foster students
participation within the construction of knowledge.

Activities that will be carried out before starting the teaching-learning process, or at the beginning of the topics, in order to
know the competences, interests and / or motivations of students in relation to those objectives to be achieved. It allows
students to explore their starting position around the subject under study and incorporate changes.

Critical and reflective analysis of relevant documents and sources (bibliographic, audiovisual, journalistic ...), which implies the
identification and understanding of key contents, in order to interpret and question real educational practices.

It is a research of a series of cases or educational experiences which consists of analysis and discussion in the light of the
theoretical references of the subject.

Group work project that integrates the contents of the subject around the design of a service-learning program, fostering the
connection between theoretical reflection and educational practice.

The preparation of the project also involves an oral presentation of the work.

Virtual portfolio of learning activities carried out by the students. It will be carried out in groups (4-5 members) and will include
those activities indicated by the teacher, and which may include reflections on relevant aspects of the subject, discussions in
forums, concept maps, glossaries, reviews of documentary sources ...

On the basis of previous readings of a mandatory nature, through which to collect different arguments on a subject, favoring
the debate and contrast of informed opinions, in order for students to build a critical vision of the different ways of interpreting
the socio-educational reality.

It aims to determine the achievements of students in objective terms. It consists of closed questions and essay questions. In
the essay question, it seeks to directly evaluate the capacity for analysis, expression and organization of ideas related to the
contents of the subject. The rigor of the answer is valued, combined with the capacity for reasoning (argumentation,
relationship between ideas, comparison ...), creativity and critical spirit.

Service-Learning is a methodology that combines service to the community with learning in a single project, in which students
are trained working on real needs of their environment in order to improve it.

Exchange activity with professionals or specialists, in which students will come into contact with innovative experiences, and

with dilemmas, problems and opportunities of school real work.
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Supervised projects For the development of the different activities and assignments (individual or in small group), students will have the guidance

Student portfolio and support of the teacher during the interactive sessions, in-person or online tutoring and email contact.

For the development of the service-learning project and its oral presentation, it will be necessary to participate, at least, in a

tutoring session.

Full integration is pursued for those students who, for physical, sensory, psychic or sociocultural reasons, experience
difficulties in an adequate, egalitarian and profitable access to university life. It is appreciated that any need and proposal for

progress is communicated.

Qualification
Supervised projects B4 B9 B10 B12 B14 | Group work that integrates the contents of the subject around the design of a service 30
B16 B18 B22 B23 | learning project, fostering the connection between theoretical reflection and
B24 C7 C8 educational practice.
The elaboration of the project also involves the oral presentation of the work, which
will represent 10% of the total grade of the subject, and which will be carried out in an

exhibition session.

Student portfolio A5 B4 B9 B10 B12 | Virtual portfolio which collects those activities proposed by the teacher in each topic. 20
B14 B1 B2 C8 C1
Mixed Al A4 A6 A13 A19 | It aims to determine the achievements of students in objective terms. It consists of a 50

objective/subjective A27 A28 A31 C1 C2 first part of closed answer questions (association, multiple answer, etc.) or short
test (complete, short answer); and a second part of the essay-type response.

1.- Para poder sercalificado/a e avaliado/a é necesario ter entregado todos os traballosesixidos. De faltar algunha das partes, o alumno/a figurara
como NONPRESENTADO/A ao non poder ser avaliado na totalidade das propostas deaprendizaxe.

2.- Para superar a materia é imprescindible ter superadas todas as probas. En caso contrario, a cualificaciénsera a da proba suspensa. Gardaranse
as partes aprobadas durante a convocatoria anual.

3.- A asistencia e participacion activa e esixente nas dinamicasde aula seran consideradas de forma positiva no proceso de avaliacion.

4.- Calquera circunstancia persoal que poida alterar o seguimentoda materia por parte do alumnado deber& ser comunicada ao inicio do cursopara a
sUa oportuna e axeitada consideracion. Para o alumnado que, por razéns debidamente acreditadas ,non poida ter unha asistencia sistematica e o
faga a tempo parcial,establécense criterios de avaliacién adecuados, en cada caso, as sUascircunstancias, garantindo a igualdade de oportunidades.
Criterios deavaliacion:

Recension e exposicion oral dun dos libros da bibliografiabasica, que debera ser acordado co profesor/a a inicios de curso para aconvocatoria de
xaneiro, e a inicios do segundo cuadrimestre para aconvocatoria de xullo (30%). Proba mixta (70%).5.- Para acollerse & modalidade presencial,
cémpre terunha asistencia minima do 80%.

6.- Seguindo as indicaciéns da Vicerreitoria de Planificacién Académica e Innovacion Docente, inférmase de que quen na realizacién de traballos
cometa plaxio ou a utilizacién de material non orixinal, incluido aquel obtido a través de internet, sen indicacién expresa da sUa orixe e, se é 0 caso, 0
permiso do seu autor/a, seré cualificado con ?suspenso? (nota numérica 0) na convocatoria correspondente do curso académico, tanto se a comision
da falta se produce na primeira oportunidade como na segunda. Para isto, procederase a modificar a sa cualificacién na acta de primeira

oportunidade, se fose necesario.
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Alcalde, Ana Isabel (Coord.) (2006). Transformando la escuela: comunidades de aprendizaje. Gra6 Caballo, Belén e
Gradaille, Rita (2008). La Educacion Social como practica mediadora en las relaciones escuela-comunidad local,
Revista internuniversitaria de Pedagogia Social, 15, 45-55. Carbonell, Jaume (2008). Una educacién para mafiana.
Barcelona: Octaedro Casares, Pilar (2014). El concepto de educacioén y diferenciacién de vocablos afines. En
Casares y Soriano, Teoria de la Educacion. Educacion infantil, pp. 19-36. Madrid: Piramide. Castellaro, Mariano e
Peralta, Nadia Soledad (2020). Pensar el conocimiento escolar desde el socioconstructivismo, Perfiles Educativos,
XLII (168), 140-156 Asociacion Internacional de Ciudades Educadoras (2004). Carta de Ciudades Educadoras.
Colom, Antoni J. e Nufiez Cubero, Luis (2005). Teoria de la educacion. Madrid. Editorial Sintesis. Costa Rico, Anton
(2007). El profesorado y la renovacion pedagégica en Espafia. Cuadernos de historia da educacao, 6, 13-38. Del
Moral, Carmela e Ferrer, Alvaro (2019). Donde todo empieza. Educacion infantil de 0 a 3 afios para igualar
oportunidades. Save the Children. Delors, Jacques (1996). La educacién encierra un tesoro. Madrid: Santillana.
Ediciones UNESCO. Delval, Juan (2006). La escuela posible. Barcelona: Ariel. Flecha, Ramoén e Puigvert, L. (2002).
Las comunidades de aprendizaje: una apuesta por la igualdad educativa. Rexe: Revista de Estudios y Experiencias
en Educacion, 1 (1), 11- 20. Gallardo, Isabel Maria (2015). Aprender como forma de relaciéon en Educacion Infantil.
ENSAYOS, Revista de la Facultad de Educacion de Albacete, 30(2), 37-52 Garcia, Félix; Miranda, Tomas e Sétiro,
Angélica (2010). ¢,Qué es lo que subyace en los proyectos Filosofia para nifios/as y Noria?, Revista Crearmundos, 8,
13-15. Garcia. A. (2017). Otra educacion es posible. Una introduccién a las pedagogias alternativas. Albuixech:
Litera. Jover, Gonzalo; Gonzalez, Vicent e Prieto, Miriam (2017). Una filosofia de la Educacion del siglo XXI. Sintesis.
Llena Berfie, Asun e Novella Camara, Ana Maria (Coords.) (2018). Impulsar la participacion infantil. Los consejos de
infancia y adolescencia. Graé. Madrid, Dolores e Barcia, Manuela (coords.) (2017). Temas clave de educacion infantil
(0-6 afios). La Muralla. Malaguzzi, L. (2011). La educacioén infantil en Reggio Emilia. Barcelona: Octaedro.
Martin-Alonso, Diego; Blanco, Nieves, e Sierra, Eduardo (2021). La presencia pedagdgica en la construccion de la
relacion educativa. El caso de una maestra de Educacion Primaria. Teoria de la Educacion. Revista Interuniversitaria,
33(1), 111-131. Merieu, P. (2001). La opci6n de educar. Etica y pedagogia. Madrid: Octaedro. Montessori, Maria
(2016). Educacion para un mundo novo. Kalandraka Novella, Ana Maria (coord) (2014). Participacion infantil y
construccién de la ciudadania. Gra6. Pérez, Angel y Soto, Encarnacion (2021). Aprender juntos a vivir y explorar la
complejidad. Nuevos marcos pedagdgicos de interpretacion y accion. REICE. Revista Iberoamericana sobre Calidad,
Eficacia y Cambio en Educacion, 19(4), 13-29. Puelles, Manuel (2006). Problemas actuales de la politica educativa.
Morata Puelles, Manuel (2008). Las grandes leyes educativas de los Gltimos doscientos afios, CEE Participacion
Educativa, 7, 7-15. Puig, Irene e Satiro, Angélica (2010). Jugar a pensar con nifios y nifias: ¢por qué?, ¢ para qué? y
otras preguntas mas? Creamundos, 8, 6-12. Romero, Clara e Nufiez-Cubero, Luis (2017). Reformular la practica a
través de las filosofias educativas. En Nufiez-Cubero e Romero (Coords.), Teoria de la educacion. Capacitar para la
practica, pp. 35-54. Piramide. Romero, Clara y Mateos, Tania (2017). Determinar el modelo de accion a través de los
paradigmas psicopadagdgicos, en Nufiez, L. E Romero, C. (coords.) Teoria de la educacion. Capacitar para la
practica. Madrid: Piramide. Rouco, Javier (2011). As cen linguaxes da infancia. Desenvolvemento dun proxecto
Comanius arredor da experiencia educativa Reggio Emilia. Revista Galega de Educacion, 49, 78-80 Sacristan,
Gimeno (2014). La LOMCE. ¢Una ley més de educacion?, Revista Interuniversitaria de Formacion del Profesorado,
81, 31-44. Satiro, Angela (2012). Jugar a pensar con nifios de 3 a 4 afios. Octaedro Tonucci, Fancesco (2014). A
cidade dos nenos. Pontevedra: Kalandraka. Torreblanca, José (coord.) (2002). Los fines de la educacion. Una
reflexién desde la I1zquierda. Biblioteca Nueva. Recursos GruplREF: https://www.grupiref.org/filosofia-formacion/
Proxecto Miroscopio: http://proyectomiroscopio.blogspot.comComunidades de aprendizaje:
http://www.comunidaddeaprendizaje.com.es/Centro internacional Loris Magaluzzi: Comunidades de aprendizaje:
http://www.comunidaddeaprendizaje.com.es/ Revista Galega de Educacion: Revista Galega de Educacion -

Publicacion de Nova Escola Galega (rge.gal)
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e Varela, J. (2009). Sociologia de las instituciones: bases sociales yculturales de la conducta. Madrid: Morata.Apple,
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educacion. Madrid: Dykinson.Aubert, A.(2004). Dialogar y transformar. Pedagogia critica del siglo XXI|.Barcelona:
Grad.Ayuste, A. e outros (2005). Planteamientos de la Pedagogia Critica: comunicar y transformar. Barcelona:
Grad.Ball, S.J.(Comp.) (2001). Foucault y la educacion. Madrid: Morata, 42 ed.Barreiro, H. e Terron, A. (2005). La
institucion escolar: una creacién del estado moderno.Barcelona: Octaedro.Bauman, Z.(2007). Los retos de la
educacion en la modernidad liquida. Barcelona:Gedisa.Benner, D.(1998). Pedagogia como ciencia. Teoria reflexiva
de la accién y reforma dela praxis. Barcelona: Pomares-Corredor.Candedo, M.D. (coord.) (2013). A educacion: dereito
ou mercadoria?. Santiago de Compostela: Laiovento.Carbonell, J. (1996). La escuela entre la utopia y la realidad.
Barcelona: Euma-Octaedro.Carbonell, J. (2001). La aventura de innovar. El cambio en la escuela. Madrid:
Morata.Caride, J. A. e Meira, P.A. (1996). O dialogo paradigmatico na Educacién Social. RevistaGalega de
Educacién, 27, 16-20.Carr, W. (1995). Una teoria para la educacion. Hacia una investigacion educativa critica.
Madrid: Morata.Carrefio, M.;Colmenar, C.; Egido, |. e Sanz, F. (2000). Teorias e instituciones contemporaneas de
educacion. Madrid: Sintesis.Casares, P. e Soriano, A. (coords.) (2014). Teoria de la Educacién. Educacion Infantil.
Madrid: PiramideCasas, M. e Botella, J. (2003). La democracia y sus retos en el siglo XXI. Elementospara la
formacion democratica de los jovenes. Barcelona: Praxis.Castillejo, J.L.; Vazquez, G.; Colom, A. J. e Sarramona, J.
(1993). Teoria de laeducacién. Barcelona: Taurus.Cela, J. E Palou, J. (1994). Con voz de maestro. Madrid:
Celeste.Colom, A. J.(1997). Teorias e instituciones contemporaneas de la educacion. Barcelona: Ariel.Colom, A.J. e
Nufiez, L. (2001). Teoria de la Educacién. Madrid: Sintesis. Costa, A. (2009). A construcién do cofiecemento
pedagodxico: antecedentes edesenvovementos no século XX. Santiago de Compostela: Universidade, Sevizo de
Publicacions e Intercambio Cientifico.Cuesta, R. (2005). Felices y escolarizados. Critica de la escuela en la era del
capitalismo. Barcelona: Octaedro.De Puelles, M.(2006). Problemas actuales de politica educativa. Madrid:
Morata.Delors, J.(1996). La educacion encierra un tesoro. Madrid: Santillana. Ediciones UNESCO.Delval, J.(1990).
Los fines de la educacién. Madrid: Siglo XXI.Delval, J.(2000). Aprender en la vida y en la escuela. Madrid:
Morata.Delval, J.(2002). La escuela posible. Barcelona: Ariel.Dewey, J.(1995). Democracia y educacion. Madrid:
Morata.Diez, C. (2002).El piso de abajo de la escuela: los afectos y las emociones en el dia a dia de la escuela
infantil. Barcelona: Grad.Dubet, F.(2005). La escuela de las oportunidades. ¢ Qué es una escuela justa? Barcelona:
Gedisa.Escolano, A.(2002). La educacion en la Espafia contemporanea. Politicas educativas, escolarizacion y
culturas pedagoégicas. Madrid: Biblioteca Nueva.Fernandez Enguita, M. (1999). La escuela a examen. Madrid:
Psicologia Piramide.Fernandez Enguita, M. (2001). Educar en tiempos inciertos. Madrid: Morata.Fernandez, M.;
Mena, L. e Riviere, J. (2010). Fracaso y abandono escolar en Espafia. Barcelona: Obra Social Fundacién ?La
Caixa?.Ferrer i Guardia, F. (1976). La Escuela Moderna. Madrid: Jucar.Filho, L.(1992). Introduccién al estudio de la
Escuela Nueva. Buenos Aires: Kapelusz.Freinet, C.(1992). Técnicas Freinet de la Escuela Moderna. Madrid: Siglo
XXI.Freire, P. (2006).EI grito manso. Buenos Aires: Siglo XXI.Freire, P.(1970). Pedagogia del oprimido. Madrid:
S.XXI.Freire, P.(1997). A la sombra de este arbol. Barcelona: El Roure.Garcia, J. E Garcia, A. (1996). Teoria de la
educacién. Salamanca: Universidad de Salamanca.Gimeno, J. (2003). El alumno como invencién. Madrid:
Morata.Gimeno, J. (2005). La educacién obligatoria: su sentido educativo y social. Madrid: Morata. Gimeno, J. e
Carbonell, J. (coords.) (2003). El sistema educativo. Una mirada critica .Barcelona: CISS-Praxis.Gomez Rodriguez,
De Castro, F. e outros (1998). Génesis de los sistemas educativos nacionales. Madrid: UNED.Guttman, A.(2001). La
educacion democratica. Una teoria politica de la educacion. Barcelona: Paidds. Hargreaves, A.(1996). Profesorado,
cultura y posmodernidad. Madrid: Morata.Kaplin, M.(1998). Una pedagogia de la comunicacion. Madrid: Ediciones de
la Torre.Llopis, R.(2005). La revolucién en la escuela. Dos afios en la Direccion General de Primera Ensefianza.
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Recommendations

Subjects that it is recommended to have taken before

Subjects that are recommended to be taken simultaneously

Subjects that continue the syllabus

Other comments

It is recommended to upload a photograph to the Moodle/Teams profile, to facilitate the identification of students in virtual work.No work of which the
teacher has no record of its completion will be accepted.The delivery dates of the works are proposed in advance, so, after being agreed in the
class-class group, and except in very exceptional cases with due justification, these are immovable.In each case, the instructions given in the
classroom for the realization of the evaluation works and activities will be followed, which will also be hung in the Moodle.The activities and projects
will be presented in digital format and always appropriately identified (name of the student, course, group, team, subject and name of the teacher).
Sustainable use of resources and the prevention of negative impacts on the natural environment must be made. Likewise, it is necessary to take into
account the importance of ethical principles related to the values of sustainability in personal and professional behaviors.In line with the integration of a
feminist perspective in this matter, work will be done to identify and modify sexist prejudices and attitudes, and will influence the environment to modify
and promote values of respect and equality. Situations of discrimination on the basis of gender should be detected and actions and measures will be
proposed to correct them.The full inclusion of students who, for physical, sensory, psychic or socio-cultural reasons, experience difficulties with
adequate, equal and beneficial access to university life is pursued. We are grateful that any need and improvement is communicated.The calendar of

tutoring is displayed on the faculty's website and on the board of the office door.&nbsp;

(*)The teaching guide is the document in which the URV publishes the information about all its courses. It is a public document and cannot

be modified. Only in exceptional cases can it be revised by the competent agent or duly revised so that it is in line with current legislation.
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